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This document specifies competsncies needed for each 
Of SIX important roles of personnel In reading education: 
1) instructmg students in developmental reading In- 

eluding reading in the content fields; 
^ instructing students In con^ective/ren^edlal reading: 

3) providing reading consultant service to schoorper^ 
sonnel; 

4) oi^^lzlng, managing, budgeting and developing com- 
munity support for the reading program; 

5) assisting college students In improving their readina/ 
study skills; and 

6) preparing classroom teachers and reading specialists 
for reading education. 

Traditionally, personnel assigned to these roles have been 
given a variety of position designations. Some common 
position titles associated with each role are given below: 
Rolelj third grade teacher, science teacher, Industrial 
arts teacher 

^ Role 2: special teacher of reading, remedial reading 
teacher, reading clinician 
Role3: reading consultant 

Role 4: reading director, reading supervisor, reading co^ 
ordinator 

Role 5: college reading teacher, college reading improve- 
ment teacher 
Role 6: college professor of rymding 
The selection of titles listed abo.*e represents only a por- 
tion of those associated with each role. It is also noted 
that all of these are used inconsistently, often associated 
with different role responslbinties. In many Instances, 
moreover, one person is astlyned two or more roles In 
summary, there is smpre evidence that job titles do not 
describe roles. This situation points up the importance of 
relating oompetencies to the role or roles assigned rather 
than to a job title, if the competencies are to be relevant to 
the work reading personnel are expected to do. ThmfBforB 
ths position of this document /s that each person in read- 
ing eduoation, regardfess of job title, must have the com- 
petenoies for alt roles assigned. Only so can effective 
implementation of each role be assured. 

The list of competencies that follows Is intended to pro- 
vide the basis for: 

• certification of reading personnel 

• development of college programs in reading education 
and approval of these programs 

« assessment of qualifications of persons seeking em- 
ployment In any phase of the reading program 

• evaluation of teacher/specialist performance 
Those state certification agencies and those colleQes 
and universities whose programs are based on compe- 
tency statementi should have no difficulty in using these 
standards. Those agencies and Institutions whose pro^ 
grams are based on course titles and credit hours may be 
guided by the following recommendations! 



Role 1: courses that daal with developmantal reading in- 
struction, approaches to beginning reading or 
reading in the content fields, and chtldren's or 
young aduft literature. 

Role 2: courses that deal with developmental reading In* 
struction, diagnosis of reading difficulties, tech- 
niques of remedial reading instruction and a 
practicum in remedial instruction, in addition, at 
least one year's experience* in teaching develop- 
mental reading In the regular classroom. 

Role 3: courses that deal with developmental reading in- 
struction, approaches to beginning reading, read- 
ing in the content fields, children's or young 
adult literature, diagnosis of reading difficulties, 
techniques of remedial reading instruction, 
measurement, research in reading, leadership for 
instructional change or a practicum in consult- 
ing. \m addition, at least one year's experience* In 
teaching developmental reading and at least one 
year's experience* in teaching remedial reading. 

Role 4: courses that deal with developmental reading in- 
struction, approaches to beginning reading, read- 
Ing in the content fields, children's or young 
adult iiterature, measurement, research In read- 
ing, curriculum development, techniques for 
planning and presenting public information, lea- 
dership for Instructional change ora practicum In 
managementl'consulting. In addition, at least one 
year's expenence* each in teaching develop- 
mental and remedial reading and a practicum. 

Role 5: courses that deal with developmental reading in- 
struction, diagnosis of reading difficulties, and 
techniques of remedial reading instruction. In 
addition, at least one year's experience* in teach- 
ing developmental reading and either one year's 
experience* of a practicum in remedial reading 
instruction, toth practicum and experience 
geared to secondary school or college students. 

Role 6; a doctorate in reading education including prep- 
aration and experience appropriate to the 
courses they teach. 



COMPiTiNCrES 

General €ompttencles naeded by all reading educators. 
Almost all competencies are common to more than one 
role. The following ten attitudes and beliefs, three know- 
ledge items and three skills are common to all six roles: 

Persons in any of the six roles should; 

1, have a positive dttltude toward the ability (present 
and potential) of teachers, administrators, and sup- 
port-personnel to teach students to read and toward 
the students' ability to learn to read. 



* One year ii mmimal; thr^ years is more desirable. 



2. be committed to superior reading mstruction as a top 
priority In the educational systenn. 

3. be committed to the concept of mastery learning of 
essential skills with all its implications for IndividuaJh 
zation of instructfon. 

4 believe that a reading program must strongly foster 
pleasure in the reading act as well as skill mastery. 

5. believe that problems with the reading program are 
solved by people, not materials. 

6. be willing to take the necessary steps to insure that 
their pfofesslonal growth keeps abreast of acceler* 
ating social and educational change. 

7. regard diagnosis as an ongoing process, not a one- 
time activity. 

8. believe that programs must adjust to learner needs 
rather than that students should be fitted into an 
adopted program. 

9. believe the community wants its young people to 
learn to read wall. 

10. believe In the potential of researah to Improve read- 
ing instfuction. 

They should know: 

1. the scope and sequence of skills in a CQmprehensive 
reading program. 

2. multiple techniques (including but not restricted to 
commercially available instruments) for determining 
the reading competencies and needs of students, 

3. materials and techniques designed for all aspects of 
reading instruction for which they are responsible; 
for example, the strengths and weaknesses of the 
major approaches to beginning reading: experience, 
analytic-phonic, synthetic^phonic, linguistic, self' 
selection. 

They should be able to: 

1, develop and/or select specific objectives for reading 
instruction. 

2, in language understandable to non^reading special 
ists, translate diagnostic information into individual 
and/or group prescriptions with specific goals and 
communicate this information to administrators 
parents, teachers, and the student. 

3, organize groups, students and/or teachers, to provide 
the most efficient utilization of time available for 
reading instruction, 

Speclflo eompetencies needed by persons in each rolt. 
The following competencies are needed by persons in: 
Role 1 — instructing studBnts in dewlopmBntal reading, 
including reading In thm content fields. In addition to the 
competencies which should be common to all reading 
personnel, persons in Role 1 should possess the follow^ 

5=4- 
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Ing attrtudes and beliefs, knowledge and skills. 
They should" 

1, have empathy for the reading-handicapped learner 
and his sensitivity to other persons' reactions to hrs 
deficiencies. 

2, believe that teachers, administrators, support-person- 
nel, parents and other adults are as much individuals 
as are students and that working with them requires 
differing approaches, 

3, have respect for the economic, sociologica!, cultural, 
and linguistic differences within the community. 

4, recognize and expect to work within the financial 
capabinties of the community to provide a quality 
reading program. 

They should know: 

1. patterns of child growth and development and their 
relation to reading instruction. 

They should be able to; 

1. administer and interpret a variety of diagnostic in- 
struments, including an individual reading inventory 
and a reading attitude/interest measure. 

2. refer students for further evaluation when signs of 
impaired hearing and/or vision, malnutrition, speech 
impairment, negative emotional factors, etc , are 
observed. 

3. help students develop standard oral language pat- 
terns plus a foundation of common experiential con- 
cepts and vocabulary necessary for reading instruc- 
tion, 

4. plan lessons which will anticipate and deal with vo- 
. cabulary and/or comprehension difficulties students 

may have with any given piece of content material 
they are expected to read. 

5. create criterion-referenced tests for specific pur- 
poses, 

6. use effectively a variety of Instructional techniques, 
including the directed reading activity and question- 
ing strategies designed to help students develop 
skills ranging from basic recaM to high-level Interpre- 
tive, critical, and creative reading, 

7. adjust instruction to the learning modalities of stu- 
dents. 

8. adapt instruction to overcome such problems as lack 
of attention, hypertension, poor motor coordination, 
memory weakness, blllngualism, 

9. create a classroom climate that stimulates the desire 
to learn to read and to engage in reading. 

to, develop purposeful communication between ctasi- 
room teachers and the remedial/corrective teacher 
for the benefit of the student. 
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11, aounsel students with raadlng deficiencies and en- 
courage them to elect reading/study instruction or 
receive assigned Instruction, 

12, integrate language arts activities to extend achieve- 
ment and Interest in all phases of language. 

13, assist parents in fostering readiness for reading and 
personal reading habits. 

Role 2 — instructing studBnts in correctivB/remediBt 
r&mding. In addition to the competencies which should be 
common to all reading personneL persons In Role 2 
should possess the following attitudes and beliefs, know- 
ledge and skills. 

They should: 

1. have empathy for the reading-handicapped learner 
and his sensitivity to other persons* reactions to his 
deficiencies, 

2. believe that teachers, administrators, support-person^ 
nel, parents and other adults are as much individuals 
as are students and that working with them requires 
differing approaches, 

3. have respect for the economlCj soclologicalp cultural, 
and linguistic differences within the community. 

4. recognize and expect to work within the financial 
capabilities of the community to provide a quality 
reading program. 

They should know: 

1, patterns of child growth and development and their 
relation to reading instruction. 

2. the causes of reading disability: physical, psycholo- 
gical, linguistic, educational, socio^conomla^ emo- 
tionaL 

They should be able to: 

1. administer and interpret a variety of diagnostic In- 
struments, Including an individual reading inventory 
and a reading attitude/interest measure, 

2. interpret, in terms of planning reading instruction, 
the profile of either a Blnet or a Wechsler 

3. refer students for further evaluation when signs of 
impaired hearing and/or vision, malnutrition, speech 
impairment, negallve emotional factors, etc., are ob- 
served. 

4* create criterion'referenced tests for specific pur- 
poses, 

5. help students develop standard oral language pat» 
terns plus a foundation of common experiential con- 
cepts and vocabulary necessary for reading Instruc- 
tion. 

6. plan lessons which will anticipate and deal with/ 
vocabulary and/or comprehension difficulties sly- 



dents may have with any given piece of content ma- 
terial they are expected to read. 

7, administer and Interpret a screening test designed to 
identify for further diagnosis a student whose pro^ 
lam may be primarily a perceptual handicap, 

a use effectively a variety of instructional techniquei 
Including the directed reading activity and question* 
ing strategres designed to help students develop 
skills ranging from basic recall to high-level Interpre* 
tlve, critical, and creative reading, 

9. adjust instruction to the learning modalities of stu- 
dents. 

10, adapt instruction to overcome such problems as lack 
of atttntion, hypertension, poor motor coordination 
memory weakness, bilingualism. 

11 create a classroom climate that stimulates the desim 
to learn to read and to engage in reading, 

12. develop purposeful communication between class- 
room teachers and the remedial/corective teacher for 
the benefit of the student. 

13. cooperate with content area teachers to adjust read- 
ing materials and procedures In the classroom so 
that the handicapped reader will be able to cope, 

14. counsel students with reading deficiencies and en- 
courage them to elect reading/study Instruction or 
receive assigned instruction. 

15. Integrate language arts activities to extend achieve- 
ment and interest In all phases of langu^e. 

16. assist parents in fostering readiness for reading and 
personal reading habits. 

Role 3 — providing rBBding consuftant SBn/ice to schooi 
pBrBonneL In addition to the competencies which should 
be common to all reading personnel, persons in Role 3 
should have the following attitudes and beliefs know- 
ledge and skills. 

They should: 

1. be convinced of the importance of involving adminis- 
trators, teachers, parents, studerits. and the general 
public in the planning and developmenl of a viable ^ 
program, - 

2. have empathy for the readlng^handlcapped learner 
and hfs sensitivity to other persons* reactions to his 
deficiencies. 

3. believe that teachers, administrators, support-person- 
nel, parents and other adults are as much individuals J 
as are students and that working with them requires- 
differing approaches. ' • 

4 appreciate the concerns of content area teachers re- 
garding their subject matter. 

5, have respect for the economic, sociological, cultural, 
and linguistic differences within the community. 



6. recognize and expect to work within the financial 
capabilities of the community to provide a quality 
reading program, 

7. be tolerant of approaches to reading instruction 
other than those they would themselves choose to 
use. 

8. believe that supervised experience in actual teaching 
is at least as impoitant as theoretical instruction in 
the college classroom. 

They should know: 

1. patterns of chiid growth and development and their 
relation to reading insiruction, 

2. the causes of reading disability: physiaal, psychologi- 
cal, linguistic, educational, socioeconomic, emo- 
tlonaL 

3, components of the curriculum revision process. 

4, multiple techniques for determining teachers* com» 
petencies and needs in reading instruction as a basis 
for planning and implementing Inservlce programs 
and services. 

criteria for determining the strengths and weak- 
nesses of personnel in various positions in the read^ 
ing program. 

8, professional resources of all types: literature, organ!- 
lations, individuals, innovative programs, 

7. places where outstanding aspects of reading pro^ 
grams exist and may be observed. 

8. principles for achieving leadarship in instructional 
change. 

They should be able to: 

1. administer and interpret a variety of diagnostic in^ 
strumants, including an individual reading inventory 
and a reading attitude/Interest measure. 

2. interpret, In terms of plartning reading instruction, 
the profile of either a Binet or a Weohsler, 

3. refer students for further evaluation when signs of 
impaired hearing and/or vision, malnutrition, speech 
impairment, negative emotional factors, etc., are 
observed. 

4. create criterion-referenced tests for specific per- 
poses. 

5. administer and Interpret a screening test designed to 
identify for further diagnosis a student whose prob- 
lem ma^y be primarily a perceptual handicap. 

6. use eflectiveiy a variety of Instructional technlquei 
Including the directed reading activity and question^ 
ing strategies designed to help students develop 
skills ranging from basic recall to high-level 
interpretive, critioal, and creative reading. 

7. adjust instruction to the learning modalities of stu- 
dents. 



a adapt instruction to overcome such problems as lack 
of attention, hypertension, poor motor coordination, 
memory weakness, bilingualism. 

9. create a classroom climate that stimulates the daiire 
to learn to read and to engage In reading. 

10. develop purposeful commgnlcation between class^ 
room teachers and the remedial/corrective teacher 
for the benefit of the student. 

11. cooperate with content area teachers to adjust read^ 
ing matenals and procedures in the classroom so 

^ that the handicapped reader will be able ta cope. 

12. help students develop standard oral language pat* 
terns plus a foundation of common experiential con* 
cepts and vocabulary necessary for reading instruc- 
tion. 

13. plan lessons which wilt anticipate and deal with vo^ 
cabulary and/or comprehension difficulties students 
may have with any given piece of content material 
they are expected to read. 

14. demonstrate techniques of reading Instruction with 
students m actual learning situations as well as 
describe and recommend them. 

15. ; foster self-confidence among teachers. 

16. ^conduct many types of presen/ice and insemce ac- 
itivities with attention to the Individual differences In 
background, ability, personality, goals and expecta* 
tions of the persons involved, and with appropriate 
and varied procedures: lecture, videotaping, assigned 
reading, group Investigations, observation. 

17. help teachers develop classroom management pro- 
cedures, including record^keeping and reporting pro^ 
cedures, which permit maximum attention to indivi- 
dual differences, 

18. consult constructively with teachers on their ob- 
served behavior in a teaching situation. 

19. integrate language arts activities to extend achieve* 
ment and interest In all phases of language. 

20> make professional judgments concerning the appro- 
priate uses, given the manifest limitations, of all 
tests related to reading. 

21. help teachers determine the reading difficulty of their 
instructional materials. 

= 22. recruit, organize, and prepare volunteer tutorial and 
resource personnel, 

23. enlist the commitment and support of administrators 
in IhB effective Implementation of a reading program. 
^24. acquaint teachers with sources of assistance on the 
job: curriculum libraries, publishers' consultants, 
local reading consultants, other more experienced 
teachers, state department personnel, information 
retrieval sources. 

;25, cite significant research findings related to their area 
of responsibility. 



Role 4 — orgen'fiing, mBnaglng, budgBting and dBvelop- 
Ing CQmmun'*i sjpport fors feadlng program. In addition 
to thp cc" ipetencies which should be common to all 
reading p^^fsonnelj pafsons in Role 4 should possess the 
following attitudes and beliefs, knowledge and skills. 

Th jy shou'd: 

\. be GOnvinced of the Importance of involving adminis* 
trators, teachers, parents, students* and the general 
public in the planning and development of a viable 
program. 

2/ believe that teachers, administrators, support-person- 
nel, parent^ and other adults are as much individuals 
as are students and that working with them requires 
differing approaches, 

3. appreciate the concerns of content area teachers 

regarding their subject matter. 
4 have respect for the economic, sociological, cultural^ 

and linguistic differences within the community, 

5. recognize and expect to work within the financial 
capabiiities of the community to provide a quality 
reading program, 

6. be tolerant of approaches to reading instruction 
other than those they would themselves choose to 
use. 

7. believe that supervised eKperience In actual teaohing 
is at least as important as theoretical instruction In 
the college classroom. 

They should know; 

1. patterns of child growth and development and their 
relation to reading instruction, 

2. components of the curriculum revision process. 

3. multiple techniques for determining teachers* com- 
petencies and needs In reading instruction as a basis 
for planning and implementing inservice programs 
and services. 

4. criteria for determining the strengths and weak- 
nesses of personnel in various positions in the read- 
ing program. 

5. funding sources for the improvement of reading in- 
struction. 

6. professional resources of all types: literature^ organi- 
zations, individuals. Innovative programs. 

7. requirements for certification in reading instruction, 

, 8, places where outstanding aspects of reading pro- 
grams exist and may be obsen/ed. 

9. principles for achjeving leadership in Instructional 
change. 

10. factors which Influence public opinion and resultant 
community support, such as community expecta- 
tions with regard to student achievement. 



11, a variety of techniques and programs (study groups, 
library use, book ownership programs, tutorfal pro- 
grams) for fostering awareness of, commitment to, 
and involvement in reading by lay Individuals and 
community groups. 

They should be able to: 

1. develop a reading program articulated through all 
administrative units of the system which have a 
reading component (Title I, LD classes, summer 
school, etc.f as well as all grades/levels. 

2. evaluate reading staff. 

3. organize and lead administrators, parents, teachers, 
support-personnel, and the community at large for 
the purpose of assessing needs, building and sup* 
porting a quality reading program. 

4. foster self-confidence among teachers. 

5. make professional judgments concerning the appro- 
priate uses, given the manifest limitations, of all 
tests related to reading Instruction, 

8. work with staff in establishing the roles and respon* 
sibilities of all personnel responsible for any part of 
the reading program. 

7. plan and implement strategies for the coordination of 
the work of school and community libraries. 

8. recruit, organize, and prepare volunteer tutorial and 
resource personneL 

9. secure and organize financial and material resources 
from outside the local education budget, in keeping 
with local board of education policy. 

10, enlist the commitment and support of administrators 
in the effective implementation of a reading program. 

11, develop and manage budgets for reading instruction, 

12, write proposals for federal/stats funding, 

^13, encourage cooperation between school systems and 
teacher preparation institutions for improved reading 
instruction, 

14. coordinate the work of the cooperating teachers and 
personnel in teacher-preparatlon institutions to pro- 
duce quality preparation In reading instruction, 

15. schedule and operate a reading education program 
for teachers and prospective teachers. 

16. cite significant research findings related to their area 
of responsibility. 

17. plan and direct research related to their area of re- 
sponsibility. 

18. establish a two-way communication process between 
the staff of the school system and the community in 
order to achieve a positive Image for the reading 
program. 

19. explain the goals and organization of the reading pro- 
gram in a manner suitable to the informational nfeeds 



and lingulitlc characteristics of any partiGuiSH 
audience. - ■ - . -- -" 

20. assist parents in fostering readlntss for reading and! 
personal reading habits, /r^^ 

21. forrnulate, within the general guldelinsi establl^hedl 
by the board of education, a public information pojicyi 
that will define the nature of information rileasesp 

: publicf j dissemination stratagleSt and evaluation prbl! 
cesses and that Include a plan for handling a crisis'^ 
situation with profesiional and ethical integrity. 



;~Role 5-^ Instructing GOllmgB students with madingiBtudyM 
% problems. In addition to the competencies which should! 

be common to all reading personnel, perions In Role S J 
p should poisesa the following attitudes and beliefs, know-5 
ledge and ikills. 

They should: 

1. have empathy for the reading^handlcapped learner I 
and his sensitivity to other persons' reactions to his '^ 
deficiencies. 

2. believe that oollege students of proven ability In 
other respects can be helped to complete a college I 
education even when they are retarded in reading/ i 
study skills, ^ ^^^ 

They should know: 

1. the causes of reading disability: physical^ psychologi- 'I 
cal, linguistic, educational socio'economidg emo- 3 
tional. 

They should be able to: | 

1. administer and interpret a variety of diagnostic in-^^ 
struments, including an individual reading inventory f 
and a reading attitude/interest measure. | 

2. refer students for further evaluation when signs of 5l 
impaired hearing and/or vision, malnutrition, speech 5 
impairment, negative emotional factors, etc,, are 5 

• observed^^. _ _ % 

3. create crlterion-referenced tests for specific pur- ;| 
poses. 

4. use effectively a variety of instructional techniques, J 
including the directed reading lesson and question- .^^f, 
ing strategies designed to help students develop " 
skills ranging from basic recall to high-level Interpre-^l 
tive, critical, and creative reading, 

5. adjust instruction to the learning modalities of stu-? 
dents. 

6. adapt instruction to overcome such problems as lack ; 
of attention, hypertension, poor motor coordination, J 
memory weakness, bilinguallsm. 

7. create a classroom climate that stimulates the desire 
to learn to read and to engage in reading. 



::8. cooperate with content area teachers to adjust rtal^ 
mg materials and procedures in the classroom sdi 
inat trie handicapped reader will be able to cope. -~M 
.,9. counsel students with reading deficiencies and ari^i 
_courage them to elect readlng/stu^ Instruction or^ 
- receive assigned Initructlon, si 

^10. integrate language arts activities to extend achieve-i 
fTient and Interest In all phases of language. . 



. Role 6 — in^truatmg a/m$room tMOhBrs and reading 
Bducators. In addition to the cqmpetencles which shouldS 
^be common to all riading^personnel, persons In Role 6* 
-should possess the following attitudes and beliefs, know^ 1 
pledge and skills. 

liThey should: 3 

1. be convinced of the importance of Involving admlnlsSl 
trators, teachers, parents, students, and the general I 
puDiiG m the planning and development of a viable I 
program, S 

2. have empathy tor the readlng.handlcapped learner ^ 
and tiis sensitivity to other persons' reactions to his 'I 
deficiencies. 

3. believe that teachers, administrators, support-person- i 
nel, parents and other adults are as much Individuals * 
as are students and that worl<ing with them requires S 
differing approaches. - | 

4. appreciate the concerns of content area teachers re- 1 
garding their subject matter. 

5. have respect for the economic, soclologicaL cultural vl 
and linguistic differences within a community. ' 

6. be willing to counsel honestly with college students ■ 
m education courses whose personality and/Or ability Wi 
precludes the likelihood of their success as teachers 
of reading, 

? ^' «^ ^"'.J'- approaches to reading Instruction ' 
j' those they would themselves choose to 

_8,. believe that supervised experience In actual teachlrig™ 
, IS at least as important as theoretical instruction in 
i the college classroom. 

sThey should know; 

1. patterns of child grov^ , and development and their 
relation to reading Int uctlon. 
■2. the causes of readme disability: physical, psychologl. ^ 
cal, mguistic, edi' jtlonal, socioeconomic, emo- 
tional. ^ 

3, components of V curriculum revision process. 5 
multiple techn jas for determining teachers^ com-Wl 
petencies and ndeds in reading Instruction as a basis S 
Tor planning and implementing Inservlce programs ' 
and services. 
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feir criteria for determining the strengths and weik-| 
- nssses of personnel in various positions in the rtaa-^ 
' ing program* 
6. funding iources for the Improviment of reading in- 
struction* 

7 factors which Influence public opinion and resultantg 
* community support, such as community expecta< 
r ^ tlons with regard to student achievemont. |;j 
^ 8 a variety of techniques and programs (study groups^^; 
^-"^ library use, book ownership programs, tutorial proy 
r grams) for fostering awareness of, commitment to, - 
> and Involvement In reading by lay individuals andi 
community groups. ^ 
9. professional resources of all types; literature, organh| 
zations, individuals, Innovative programs. 
.10. requirements for certification In reding instruction;;^ 
places where outstanding aspects Of reading pro^; 
grams exist and may be obsen/ed. 
12. principles for achieving leadership in initructional 
change. 

They should be able to: 

1 administer and interpret a variety of diagnostic Inv | 
' struments. Including an individual reading inventory^ 

and a reading attitude/interest measure. 

2 interpret, In terms of planning reeling Instruction, | 
the profile of either a Blnet or a Wechslen :| 

3 refer students for further evaluation when signs ^ ;| 
' Impaired hearing and/or vision, malnutrition, speech | 

' impairment, negative emotional factors,^ etc., are ob^j^ 
served. ~ "^^.M 

4. create orlterion^referenced tests for specific pur-^ 
poses. j-M 

5. administer and interpret a soreening test ^p^^^^^^ 
identify for further diagnosis a student whose prob- 

- lem may be primarily a perceptual handicap. 

6 use effectively a variety of instructional techniques^^ 
1. " inr-indlng the directed reading lesson and question^^ 

ng strrfeglei deslgWea^ to help ^tudents^^^^^ 
\ ildlls ranging from basic recall to high-level mterpre-j 
tlve, oritical, and creative reding. m| 
7. adjust Instruction to the learning modalities of stu-| 

f 8 adapt Instruction to overcome such problems as lack| 
' of ^tention. hypertension, poor motor coordination,| 
memory weakness, bilingualism. || 
I 9 create a classroom climate that stimulates the deslre| 
1 to liarn to read and to engage in reading. yj| 
t 10 develop purposeful communication between ol^s^i 
fe^ ^m ^^hers and the remedial/corrective teacher| 
r for the benefit of the student. --lig 
11. cooperate with content area teaehere to adjust rea|| 



t-lf ing materials and procedur©s In the ciassroom soil 

that the handicapped reader will able to cope. 
£12. counsel students with reading deficiencies and en^iS 
courage them to elect readlnfl/study instruction ot^ 
g^/ .v receive assigned instruetion, ; 

^c13. help students develop standard oral language pat-^ 
11} terns plus a foundation of common experiential cotvM 
: OSpts and vocabulary nectsiary for readfng instruo^ 

W^'' ' ■ ' " ■ . 

g;l4. plan lessons which will anticlpata and deal with _vo-M 
cabulary and/or oomprehenslon dlffjcultles atudints;gj 
may have with any given piece of content material!^ 
they are ejcpicted to read. - 5 

^ri5. davslop a reading program articulated through all ad4 
ministratlve units of the system which have a reading^ 
component (Title I, LD classes^ summer school, etc.) J 
#P as well as all grades/levels, % 

f 16. evaluate reading staff. i| 

^17. organize and lead administrators, parents, teachersi^ 
support-personnel, and the community at large for 
the purpose of assessing needs, building and sup^ 
porting a quality reading program. 

: 18. establish a two-way communication process between 
the staff of the school system and the community in 
order to achieve a positive Image for the reading pro- 
gram, 

J 19. demonstrate techniques of reading Instruction with 
students in actual learning situations as well as de^ 
scribe and recommend them. 

i4 20. foster self-confidence among teachers. 
; 21. conduct many types of preservlce and Iniervlae ac* 
tivities with attention to the individual differences in^ 
background, ability, personality^ goals and expectant 
tions of the person Involved, and with appropriate 
and varied procedures: lecture, videotaping, assigned: 
reading, group Investigations, observation. 
' 22. help teachers develop classroom management pro- 
^ y cedures, including record-keeping and reporting pro- i 
*-—cedures,- which permit- maximum attention to Indivl*^ 
dual differences. • 

23, consult construct Ively with teacheri on their ob- 
served behavior in a teaching situation. 

»24 Integrate language, arts activities to extend achieve- 
i i ment and interest In all phases of language. 

make professional judgments concerning the appro- 
ll:-/ priate uses, given the manifest limitations, of all 
^ ; tests related to reading instruction. 

' 26. help teachers determine the reading difficulty of their 

instructional materials, 
^27* work with staff In establishing the roles and respon-:; 
h}\- sibilitles of all personnel responsible for any part of ^ 
pj; the reading program. i 

?28. explain the goals and organization of the reading pro-^^ 




In amanner suitable to the Informational rieedg^ 
and linguistic eharacterlstics of any particularX;.^ 
audlanat/-'^^ - 

pS^jasilit parents in fostering readiness for reading andS 
^™ personal reading habits. v 

|30^:plan and Implement strategies for the coordination of 3 
the work of school and eommunlty libraries. -^ ^^ 

^1/ recruit, organize, and prepare volunteer tutorial andlS 

^"iresource personnel. '^'-^m 
■ - . ■ . ■ - '-^j^^ 

|32. enlist the commitment and support of admlnlstratorslS 
, In the effective implementation of a reading program^^ 
f formulate^ within the general guidelines established 51 
by the board of iducatlon, a public Information polloy:fl 
that will define the nature of informational releases,^ 
^publics, dissemination strategies, and evaluation pro^SS 
; cesses and that includes a plan for handling a crisis^ 
situation with professional and ethical Integrity. 
acquaint teachefB with sources of assistance on the f 
Job: curriculum libraries, publishers* consultants, 1 
local reading consultants, other more eKperlencad | 
teachers, state department personnel, Information ? 
retrieval sources, ' J 

|:35. develop and manage budgets for reading Initructlon. 3 
|;36. write proposals for federal/state funding . ;i| 
^ 37. encourage cooperation between school systems and I 
p"' teacher-preparatlon institutions for Improvad reading I 
instruction. Mn| 

f38. coordinate the work of the cooperating teachers and '4 

personnel in teacher-preparation Institutions to pro- 
pj duce quality preparation In reading instruction. ffi 
pa schedule and operate a reading education program 3 
1^: for teachers and prospective teachers. - A 

rio. cite significant research findings related to their area W 
/ of responsibility. S 

HI. plan and direct research related to their area of re» ^^t 
iv^ sponsibillty. |l 
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: MEW ENGLAND READING ASSOCIATION AND NEW ENGLAND CONSORTIUM FOR THE 

RIGHTTOREAD 



READING ROLfS 



All persons in any of the six roles dascrlbed at 
the right should posseas the attitudes and be- 
iiefs, knowledge and skills as Indicated on this 
chart. 



STANDARDS 
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ATriTUDES AND BELIlFS 
They should: 



bt committed to superior reidlng Instruction as a top 
priority in the edycattonai syittim. . 



b€ aommiltid to the QOncept of maiterv learning with all 
its implieations for jndivlduiiliation of tnstruetion. 



btiitve that m rtidlng program must stmngly foster plea^ 
iure in the reading act as well as skill rnaite^. 



believe that problems with the reading program are solved 
by^people, not materials^ 



regard diagnosis as an ongoing process, not a onetime 
aGtivity. 



believe that program i must adjuit to learner needs rather 
Jhan 4h$tstu5enfi ihoyldJbi. fitted tnto an adopted program. 



have a positive attitude toward the ability (present and po^ 
iential) of teachefs, adrtilniitratori, andiypport^perionnel 
to teach and/or to support St utferils In feammg to read. 



believe the community wants Its young people to learn to 
read weih 



believe In the potential of researcl^ to impmvi reading 
struction. 



10, be willing to take i*w neceisa^ itepi to insure that their 
professional growth Iceeps abreast of ^oeleratlng social 
and educational change. 



11 



have empathy for the readlng^handlQappid teamer and his 
sensitivity to other person^ tactions Xo his d^flcieneiei. 



12. believe that teachers, aamlntstiators, support-personnel, 
parents and other adults are as muoh individuals as are 
students and that working with them requires differing 
approaches. " 



13. 



have respect for the economic, sociological, cultuml, and 
linguistic differences within the community. 



14, 



recognize and expect to work within the financial capabll^ 
Itiesbf the community to provideaquailty reading program. 



1§. be convinced of the importance of Involving adrninistra- 
tors, teachers, parenti, students, and the general public 
m the pianning and development of a viable program. 



18. 



apprtclate the concerns of content area teachers regard^ 
Ing theif iubjegt matter. ^ 



17, 



be toltrant of approaches to reading Instruction other 
than those they would themselves choose to use. 



IS. believe that supervised^ eKperienae In ^tual tiaahing is at 
least as im^rtant as theorgtleai instruction In the college 
classroom. 



19. be willing to counsel hor^estly with cdiiege students in 
education course whose personality andtor ^ility pr2cludes 
the likelihood of tair success as teachers of reading. 



20. believe that college students of proven ability In other re- 
spects can be helped to complete a college education 
even when Jhey are retarded in feading/itudy skills^T" 



1 



81 
31 
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KNOWLEDGE 

They should knaw.' 

1. thi seopt and Siquene© of skMIs In a eomprehtnilve 
reading program. 



1» mulllpl© techniques (Ineluding but not restrlGted to com^ 
merclally avallabl© Instrumtnts) for determining the read- 
ing Gompitenelis ind needs of students. 



3. materials and teahnlques desJgned for all aspeeii of read' 
ing InitruGtlon for whieh they are responsible; for ixam- 
pit, the itrtngthi and wtalcnessea of the major ap- 
proaehts to Beginning reading' e^iperitnce, analytic- 
phoniG, synthetle^phonlG, linguiitTc, self ieleotion. 



4, patterns of ehlid growth and devfllopment and their rela- 
tion to reading Instrugtion. 



S. thi gausea of reading dliability: physleal, psychologioal 
JjQ^B"'^*^^t edueatlon socjQ-eaonQffiis, emotlonai. 



6, egmponents of the gurrleulum revision proeess. 



1. multiple teghnlquei for determining teachers' competent 
gfes and needs In reading Instructien as a basis for pian- 
ning and Implementing InsefVlge programs and services 



8, principles for achieving leadership in Instrugtionai change. 



9. criteria for determining the strengths and weaknesses of 
personnel in various positions in the reading program 



10. professional resaurges of all types: literature, organiza' 
tions, mdivlduals, innovative programs. 



11. places where outstanding aspects of feadins programs 
exist and may be absgrved. 



12. fundlngjources for the Improvement of reading Instruction. 



13. factors which Influenct pubnc opinion and resultant com- 
munity support, sych as community expectations with 
gard to student achievement. 



14. a variety of teghnigues and programs (study groups. Hbrarv 
use J book ownership progfams* tuterlai programs) for fos- 
tering awareness of. commitment to, and involvement in 
readjng by lay individuals and community groups. 



15. requirements for certification in reading instruction. 



SKILLS 

They should be able to. 



1. develop and/or select specific objegtives for readmg in- 
struction. 



1. in language undirstandable to non^reading speclaiists. 
translate diagnostic information into individuai and/or 
group preicrlptiens with specific goals and gommunicate 
this information to administratormj parents, teachers and 
the student. 



3. organize groups, students andier teachers.to pmvide the most 
efficient utill^tton of time tvaliable for reding Instrucifion. 



4. administer and interpret a variety of diagnostic instru- 
ments, Including an individual reading inventor and a 
reading att it udemiterest measure. 



i, refer students for further evaluation when signs of impaired 
hearing and/or vision, malnutrition, speech impairment 
negative emotionai factors, etc., are observed. 



i. create criterion-refirenced tests for specific purposes. 



7. adjust in strugtion to the learning modalities of students. 



8. adapt instruetion to overcome such problems as lack of at- 
tention, hypertension, poor motor coordination, memory 
weakness, btiingualism, etc. 



f . develop purposeful communication between classroom 
teachers and the remedial/corrective teacher for the bene- 
fit of the student. 



10. cooperate with content area teachers to adjust reading ma^ 
terlais and procedures In the classroom so that the handi- 
capped reader will be able to cope. 
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counsel students with reading deficiencies and encourage 
them to elect reading/study instruetion or receive asaigned 
instruction. 



12. assist parents In fostering read in ess for reading and per- 
sonal reading habits. 



13. us© iffectivefy a variety of instructional techniques including 
the diricted rBading aGll^ty and questioning strategies de- 
signed to tiiip students devetop skills ranging from basie 
^\ to hlfih^evei interprgtfve, critieal and creative reading. 



14, create a ciissroom climate that stimulates the desire to 
leafn to ftad and to engage in reading. 



15. Inte^2^ta iingyage arts actlvitlei to extend achievement 
and mtereit In al] phases of language. 



16. interpret.in terms of planning mading instructlon.the pro* 
file of either a Bjftet or a Wechslsr- 



17^ a^ffninistor ctnd inteipret 8 scrosniiig tist deslQnQd to iddn* 
tify for further diagnosis a student whose proolsm may b© 
primarily a perceptual handicap. 






A, 






X 


18. help students devttop standard oral langyaga pattern§ 
plus a foundatlsn of eommon expiriintial donsepts and 
vDGibulary necessary for reading instrustlori. 


K 




' K 






X 


19, fosler self^confidenco amoriQ teachers. 






Y 


A 






20. recruit, organlid, and prepare volunteer lutorial and re^ 
iourae pi rsonnel> 






)^ 


X 






21. enliit the gonimHmant and support Of admlniitrators in 
the effeotive impiem^ntation of a reading prograrn. 






X 


X 




X 


ii, cite ilgnifiaant research findlngi rtlated to their area of 
responiibiiity. 






X 


X 




X 


23. plan lessons which wvilf anticipate and deal with vocabuiary 
and/or comprehf nsion diffiaultles studenfts niay have with 
ar^y given piece of content m^srtal they are tjcpected to read. 


X 




X 






X 


24. make professionai Judgments concemtng the appropriate 
uses, given the minifiit limitations, of all tests related to 
reading, ^.v..- 






X 


X 




X 


IS. develop a reading prograrri articuiatid through all adminli^ 
tratlvir units of the system which have areadihgi componenit 
(Title 1, LP claiiei, iummer school, etc.) as well ai all 
gradei^levels. 








X 




X 


26, evaluate reading staff. 








X 




X 


17, organize and lead administrators, parents, teachers, sup^ 
port^personnel, and the comrnunlty at large for the purpose 
of aiieiiing needs, building and supporting a quality 
reading program. 








X 




X 


23, establish a two way commynication process between the 
staff of the school iyitem and the community in order to 
achieve a pesltive image for the reading program. 








X 




X 


29, demonstrate technique of reading instfuctian In actual teach- 
ing iituationi with students as well m de^nbe and recom^ 
mend them. 






X 






X 


30. conduct many types of presen^lce and Insefvlce activities with 
attention to the Individud differences in background, ability, 
^rsonatity, goals and expectations of the persons Involv^ 
and with appropriate and varied groovy res: l^ture, vldeo^ 
taping^ ^signed reading, grot.ip Investigations, observations. 






X 






X 


31. help tiachers develop classroom management procedures 
Incruding record^keeping and reporting procedures, which 
permit maxirnum attention to individual differences^ 












X 


32, consult constructively with teachers on thtir observed be^ 
havior In attaching situation. 






X 






X 


33< help teachers determine the reading difficulty of their In- 
structional materials. 






X 






X 


34. work with staff in establishing the roles and responsibili- 
ties of all personnel responsible for any part of the reading 
program* 








X 




X 


36, explain the goals and organization of the reading program 
in i manner Sultabie to the infomiatlonal needs and lih' 
guistic charictiristics of any partloulaf audience. 








X 




X 


36. plan and implement strategies for the coordination of the 
work of sohooi and community tibraries. 








X 




X 


3T, fomiulate, wflhin the general guidelines established by the 
board of edycation, a public Information policy that will define 
the nature of informational releases, publics, disseminatiion 
strategies, and evaluation processes and that Includes a pil^ 
for r^ndling a crisis slti^tion with professional wd etftfcal 
integrity* 








X 




X 


3B. acquaint teachem with sources of assistance on the jobi 
curricuSynf^ libraries, publishers' consultants, local i^adflng 
consultants, other more ^xptrienced teachers, state de- 
partmemfi pefsonfiei, inforrnation retrieval sources. 






X 






X 


39. develop and manage budgets for reading instruction. 












X 


40, write proposals for federal /state funding. 








X 




X 


41. encourage cooperation between school systems and 
teacher-preparitlon institutions for improved reading 
structlon. 








X 




X 


42. coordinate th# work of the cooperatirig teachers and per- 
sonnel in teachw-prepivation institutions to produce Qual- 
ity preparation in reading Instruction. 








K 




X 


43, sohedule and operate a reding edycation program for 








X 




X 


44, plan and direct rtiearch related to their area of reeponslbiljty. 








X 




X 


45, stcure and organize financial and matiriai resources from 
oytside the locai eduaMlon budget, in Neeping with local 
board of education policy. 








X 







